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PRESIDENT THEODORE D. LOCKWOOD
September 1978

Trinity College
Hartford, Connecticut

REPORT OF THE PRESIDENT

Each year it is the privilege of the President of Trinity College to present
an Annual Report. Inevitably, the Report touches on many aspects of the
College. It provides an especially welcome opportunity to discuss both
immediate and long-range issues confronting Trinity and the rest of higher
education. It is also an appropriate occasion to record a representative
sample of the scholarly activities members of the faculty pursued during
the past year.
We will remember this year for various reasons. Some were dramatic,
like the blizzard that closed the College for the first time in its history and
the construction that temporarily disrupted students' tranquility on the
South Campus (and for a longer period in the Library). We celebrated the
100th anniversary of the Long Walk. The Writing Center and Women's
Center were successfully launched. We received $100,000 from The JEtna
Foundation for the student internship program. Students revised the constitution of the Student Government Association to provide for greater
representation of student opinion and a stronger government next year.
Spring fever was punctuated by the energy, talent, and enthusiasm of
students who participated in the musical "Anything Goes." And the Annual Fund surpassed its dollar goal and succeeded in qualifying for
$103,000 of the challenge grant from The Charles A. Dana Foundation.
This year also saw the debate about the pertinence of liberal learning
continue in the media and on campuses throughout the country. Thus it
will not surprise the reader that I begin by raising questions of educational
philosophy and then proceed to some comments about curriculum. The
final section of the Report describes the "organizational challenge": the
need for Trinity to remain as lean as academic effectiveness will permit.
What follows is both highly selective and somewhat personal. TheReport cannot attempt to present a full portrait of Trinity's unique character;
after all, it takes 281 pages just to set forth the basic facts in the Catalogue.
Nor does it pretend to be totally objective, college presidents having seldom suffered from objectivity! I do hope, however, that this Report conveys
a sense of Trinity's strength and of the firm confidence with which we face
a challenging future.
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I
CONVICTION

Education has attracted about as much press coverage this year as at any
time in the past decade. Since much of the commentary was critical, I, like
other college presidents, find some cold comfort in Stephen Bailey's observation that "the problems of education may be nothing more than the
shattered mirror of a larger social disintegration .... " When a society is
beset by uncertainty over its values, direction and destiny, as ours seems to
be, its educational institutions are inevitably affected. At the least they will
suffer a blurred sense of purpose and reduced morale. Furthermore, at a
time when serious doubts are voiced about the validity of most basic
institutions, colleges and universities must expect some decline in public
confidence.
Given the malaise that characterizes so much of contemporary life,
perhaps what is most needed is a new vision of the human prospect.
Alexander Solzhenitsyn, the Nobel-Prize-winning Russian novelist, has
put the matter this way:
If the world has not come to its end, it has approached a major turn in
history, equal in importance to the turn from the Middle Ages to the
Renaissance. It will exact from us a spiritual upsurge, we shall have to
rise to a new height of vision, to a new level of life where our physical
nature will not be cursed as in the Middle Ages, but, even more importantly, our spiritual being will not be trampled upon as in the Modern
Era.
This ascension will be similar to climbing onto the next anthropologic
stage. No one on earth has any other way left but-upward.
Traditionally, higher education has been graced by men and women of
vision. Yet during the last decade we have lacked a clearly articulated
educational philosophy capable of commanding broad support. There is no
national declaration today that inspires the allegiance elicited by Yale's
1828 defense of the classical curriculum or Harvard's 1945 rationale for
general education. What we have, instead, is a discordance of voices and a
preoccupation with immediate problems rather than ultimate ends.
Can we reestablish a national consensus about the nature and purpose of
higher education? Some observers find cause for hope in the recent return
to general education at a number of distinguished institutions. I am less
sanguine, however. The mushroom growth of the public sector since World
War II helped fracture the old consensus by catering to an unprecedented
demand for utilitarian training and "problem solving" of every sort. The
resulting "multiversity" may have many virtues, but philosophical coher-
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ence is not among them. Many institutions-private as well as public
-will continue to have to tailor their programs to what the general public
deems to be "practical" needs. Many educators will remain leery of clearcut philosophical positions, lest they be thought anti-consumer or, even
worse, elitist. Furthermore, there may be basic cultural forces at work
inimical to a shared sense of educational purpose. The late Lionel Trilling
argued, for example, that "the tendency of our culture to regard the mere
energy of impulse as being in every mental and moral way equivalent and
even superior to defined intention" made it unlikely that the humanistic
educational ideal would be readopted on a large scale.
The prospects for a new national consensus do not, then, appear promising. Perhaps that is inevitable in a large, pluralistic nation that values
diversity and freedom of choice. It does not, however, lessen the obligation
that colleges of Trinity's type and stature have to clarify their mission and
to express effectively their guiding convictions. Indeed, Trinity's intellectual resources, financial health, and independence may afford it
opportunities which are denied to institutions more vulnerable to political
or market forces.
Abraham Flexner once remarked that "a university should not be a
weather vane responsive to every variation of popular whim. Universities
must at times give society, not what society wants, but what society needs."
Trinity can hope, within broad limits, to follow that difficult but wise
precept. We do not have to be intimidated, for example, by those critics
who proclaim that liberal learning is an anachronism. We know the liberal
arts are essential to a good society ... and we have the strength to carry out
that conviction.
I do not mean to suggest that the future will be easy. The fashionable
notion that the older liberal arts colleges have lost their practicality does
pose a danger. We are told that survival depends on our abandoning
traditional approaches in favor of more explicitly vocational offerings. This
claim is, at best, exaggerated. There has never been a sharp dichotomy
between liberal learning and career preparation, nor is there now. Whatever the short-term vicissitudes of the job market, there is little reason to
believe that liberally educated men and women will be at an occupational
disadvantage over the long pull. In fact, the intellectual versatility and
capacity for lucid thinking which are hallmarks of liberal education will
probably give them a decided advantage in coping with an increasingly
complex and ever-changing world. We owe it to society as well as to
ourselves to insure that this fact is not overlooked in the current infatuation
with vocationalism.
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A difficult future also demands that Trinity subject itself to constant
self-scrutiny. Specifically, we need to ask: What are our fundamental
beliefs about education? Are there governing ideas according to which we
presume to teach and to direct resources on behalf of students? Are those
ideas discernible and from them can we develop a more cogent philosophy
of education?
One of our trustees has remarked that most academicians subscribe to a
set of unexamined basic assumptions and premises, typically not articulated, about the nature of a college education. They may reflect their own
educational experiences; they may remain muted for years. But they are
there, for people do not enter the profession indifferently. Professors have
preferences about what and how they teach. In meeting with departments
this year, I have tried to discover what these assumptions are; for ultimately
they become important in determining what significance students attach to
what they hear or read. It is not easy to elicit these beliefs, since the
emphasis varies considerably from field to field. The organizing principle
may be the analytical approach particular to the discipline (as in the natural
and social sciences); or knowledge of certain recorded materials may be
paramount (as in history). The various approaches are not mutually exclusive. But where the divergence is large, students will have trouble sensing
that there is a common philosophy informing all departments.
Nevertheless, it is true that we have organized studies at the College
under certain headings and out of some convictions. We are persuaded that
the curriculum will, ideally, enable students to acquire enough knowledge
and intellectual skill to make informed and discerning judgments. For the
most part we work from texts, experiments and accumulated library materials. In sorting out approaches and subject matter, we make assumptions
about their relative worth. The selection process is presumably rational,
not random. We need to do more, however, to make explicit the premises
which guide our choices, for those premises reveal much about our philosophy of education. Furthermore, only when the premises have been articulated can they be subjected to critical examination. Such examination is
essential; otherwise choices may result more from inertia-we do things
this way because we've always done this this way-than from intellection.
Such matter-of-fact observations probably do not meet most people's
conception of an appropriate philosophy of education. But they are where
any college must begin. The task today is to move beyond that point, not to
greater precision about the skills we hope students will acquireimportant though they be-but to higher purposes. To what end the skilltraining, the intellectual techniques, the mastery of subject matter? The
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lack of compelling answers to such questions lies behind much of the
recent debate over general education and the movement "back to basics."
I have already indicated why I think it unlikely that we shall regain a
national consensus on questions of educational purpose. Even at a relatively small and homogenous institution like Trinity, it is difficult to reach
agreement. To be sure, there are a few general propositions which receive
virtually unanimous assent. Most of us agree that one of the College's
primary aims is to develop in students a respect for and fascination with
ideas. We can subscribe to Ortega y Gasset's dictum that "We cannot live on
the human level without ideas. Upon them depends what we do." And
most would accept his conclusion that the quest for meaning through ideas
is fundamental to education, as it is to life. Consequently, we recognize the
importance of discriminating between fact and fiction; we value what we
perceive to be true even as we leave nothing unquestioned that may be
false; and we insist on preserving an environment open to new ideas, not as
an operational convenience but from strong convictions about the validity
of the truth-seeking enterprise. Such propositions are scarcely novel, nor
are they invulnerable to criticism. But they do define much of what is
important as an operating philosophy at a college like Trinity.
Once we move beyond these propositions, the going gets much harder.
One reason is the fragmentation of knowledge into more and more fields
and sub-fields. As I have noted on other occasions, intense preoccupation
with specialization often prevents us from addressing the larger questions
of educational purpose.
An even greater obstacle derives from a growing ambiguity about the role
of higher education in American society. On one hand is the insistent
demand that we educate men and women for immediate needs. This puts a
premium on training with direct applicability to the job market. But on the
other hand, the public has traditionally looked to colleges and universities
to convey to youth those ideas and values which will serve society. most
beneficially. In practice this has often meant the transmission of older ideas
and values, a predisposition to preserve what we have. Oflate, the academy
has done little to claim that function, partly because we have been critical
of much that has been happening in society, but largely because we sense
that society no longer has common values.
If the nation's value system has indeed broken down, as many perceptive
observers think it has, what are the implications for colleges like Trinity? I
sense that the public, for all of its emphasis on utilitarian training, still
expects us to respond to this deeper issue. While I do not believe that
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colleges and universities can single-handedly provide society with the
new cultural moorings it seeks, they can make a significant contribution.
After all, what other institution is so well suited for dispassionate and
unhurried reflection upon the beliefs which bind society together and
ultimately shape its practices?
As anyone familiar with Trinity knows, this College has consistently
expressed concern that questions of value be central to undergraduate
education. Admittedly, some faculty deny that this is appropriate to Trinity's mission; and all of us become edgy when it is suggested that colleges
should inculcate values, for that approach can easily degenerate into mere
propaganda. Nevertheless, I have to agree with Max Lerner, the educator
and syndicated columnist: "Every actor in the educational dramateacher, student, family, administrator, media , peer group-is up to its
neck in values. Like it or not, education is values-drenched."
Our intellectual inquiry may drive us to greater and greater complexity,
more and more specialization; but that does not relieve us of the obligation,
as teachers and scholars, to ask "why?" as well as "how?" An education
which fails to help students decide what is truly important cannot be called
"liberal," no matter how successfully it may impart information or develop
skills.
Today many people within and outside the academy are intrigued by
so-called "competency-based" education. This concept has its seductive
aspect, for it claims that educational results may be measured in terms of
the specific competencies (many of them job-related) that the learner acquires. Every other measure of educational effectiveness is vague by comparison. How, after all, does one measure how much better a person is for
having studied Plato? But this approach overlooks the crucial fact that
what we need is not more competence but more wisdom. Only when we
make practical training humane while keeping humane education practical do we achieve results worthy of our liberal arts tradition.
To reach the goal of practical wisdom we are of course concerned with
the acquisition of knowledge. But mere accumulation of facts is not sufficient; rather, we must order facts in keeping with guiding principles.
Foremost among those principles, in my opinion, are those which can help
the individual and society decide which values and ideas will best serve
humanity. The illumination of such principles is a continuing responsibility of colleges like Trinity-and one considerably more consequential
than producing a book list which, once read , certifies the " educated man. "
This means fostering in students the qualities of discrimination through
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which some ideas, some values, become more important than others. It
means, as Alfred North Whitehead suggested, moving from the simple
romance of discovery through an engagement with precision to, finally,
generalization from that precision.
What is at issue is the kind of education that makes for meaningful
lives-lives marked by purpose and understanding rather than drift and
confusion. To some it will seem naive to call for such education in the face
of today's insistence on career preparation, especially if the market for
college graduates should remain unfavorable. In a recent book on curriculum Professor Frederick Rudolph, a leading historian of higher education, provides an apt retort: "If there are not sufficient jobs available to
justify the endless production of proficient technicians and if, as is quite
apparent, we know not what else to do with the age group other than send it
to college, then perhaps we can stop making technicians and get back to the
business of making human beings." As the quality of life becomes the
paramount issue before society, an education attentive to the kinds of lives
we lead, to the issues we shall need to resolve, could prove the most useful
of all.
The dramas of the last decade-from the Mekong Delta and campus
protest through Watergate and beyond-may well be working out their
consequences in a fresh search for something more durable, some enlargement of the human spirit. In the course I gave last semester, one senior
explained her view of the future in this manner: "We know the future is
uncertain; we are skeptical that things will actually improve; the quality of
living could actually decline. Therefore, we look to our college education
for some help in facing those uncertainties, in placing our values within a
satisfactory perspective." That sounds very much like a charge to the
graduating class! It serves to remind us that the human condition is not a
bad place to start as we ponder what courses and programs Trinity should
offer undergraduates today.
II

COHERENCE
Trinity's present curriculum enters its tenth year this fall. Based on the
"free elective" principle which gives students, with faculty advice, freedom of choice, except in their major field, this curriculum has served the
College well and we retain considerable enthusiasm for it. However, faculty are beginning to ask whether we need to provide more direction,
structure and the basis for a common experience. The Institutional
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Priorities Council, a student-faculty group headed by the Vice President for
Finance and Planning, Mr. James F. English, recently called attention to the
curriculum's relative lack of coherence. Similar concerns are often expressed when faculty discussion turns to curricular matters.
Such misgivings have led a number of other distinguished liberal arts
colleges to revise their curricula. Typically this has meant the reestablishment of "general education" requirements, usually a new variation on
distribution requirements plus math and English. Is such a basic curricular
overhaul in the offing at Trinity? I do not believe it is, at least in the
immediate future. Despite recent criticisms, faculty still value the flexibility of the open curriculum and are skeptical about alternative models.
I, myself, have had only limited enthusiasm for a return to the general
education concept many of us knew as undergraduates. Though the intent
may be admirable, too often the new requirements look like the old ones of
the 1950s warmed over-and perhaps decked out in brave new rhetoric.
Rather than reflecting a widely shared conviction about the proper content
and goals of liberal learning, the movement back to general education may
simply be a defensive reaction to public criticism and the academy's own
uncertainties.
None of this means that Trinity is complacent about its curriculum. We
shall regularly review our offerings in light of changing circumstances and
the principles outlined in the first section of this Report. And we shall
continue to make adjustments and to try new approaches. Just this spring,
for example, the faculty approved, after vigorous debate, an experimental
Guided Studies Program in the Humanities which grew out of the 1976-77
Mellon Symposium. To be implemented in September 1979, this program
will enroll approximately 25 freshmen annually. It is designed for strongly
motivated students who wish to examine the evolution of Western culture
through interdisciplinary study of European history, literature and
thought. It may be significant that Guided Studies eschews the free elective
principle in order to achieve a more thoroughly integrated course of study.
In the area of the arts, the review of programs I mentioned in last year's
Annual Report has proceeded apace, under the leadership of the Educational Policy Committee. The aim has been to experiment with a multidisciplinary major in the creative and performing arts while also making
courses in the several arts more readily available to students whose primary
interests lie outside the arts. Similarly, faculty members from four different
fields are meeting regularly this summer to discuss ways of strengthening
the Intercultural Studies program. From these deliberations could emerge a
significant re-direction of the Intercultural Studies curriculum. Another
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issue under consideration is whether to create an undergraduate program
in Public Policy Studies analogous to the highly successful Master of Arts
in Public Policy we launched two years ago.
All of these signs of curricular vitality augur well for the future. It is also
important to recognize, however, those economic and political realities
which will impinge on curricular decisions. In discussing these factors, I
do not assume that they will stymie change; but they can severely limit any
curricular innovation which ignores them.
The first reality has to do with size. Our facilities, population statistics,
and our own experience argue that Trinity should remain at its present size
of 1650 students. Therefore, the College will not be able to adjust enrollments to counter shifts in the national economy.
Moreover, the faculty will remain in the vicinity of 135. With some
departments nearly fully tenured, it is clear that certain types of curricular
reorientation are virtually impossible. For instance, the College cannot
consider making anthropology a requirement when there are no faculty
available in, or vacancies convertible to, anthropology. When student
enrollments shift dramatically, as they recently have in the direction of
economics, it is not easy to accommodate the necessary readjustments in
the distribution of faculty manpower. It would be convenient to say to
students that only so many may be economics majors. The department
would probably agree; but it is not possible. The outsider might conclude
that colleges will therefore suffer from increasing rigidification, and that
would also be true if we could not count on the good will and sense of
higher purpose that characterize the Trinity faculty.
The bottom line indicates that Trinity will not be able to add faculty at
will in the future and that money to finance curricular experimentation
will be harder and harder to find. To be creative in shaping an academic
vision now and for the next 15-20 years requires a talent for working
within constraints. The financial ones are the most obvious.
Economic realities have always been around and I find exasperating
those observers who think colleges were not run efficiently until the recent
squeeze. Trinity in particular has operated in the black and will continue to
do so, partly because any budget is arbitrary and merely sets expense
priorities, and partly because as a non-profit enterprise we have always run
lean. But it is clear that we shall have less maneuverability in the next
decade.
Nevertheless, the longer I think about the curriculum in the light ofthese
facts, the more I realize that we have an extraordinary opportunity. The
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limits within which we shall operate are more clearly understood now than
they have been for at least two decades. Of course, the conditions are not
what we would ideally prefer: when are they? But we can decide within a
predictable situation.
The fact that two-thirds of the Trinity faculty are on tenure will strike
some observers as ominous-and all the more so if the end of mandatory
retirement significantly reduces the frequency with which openings for
new faculty become available. The assumption is that Without constant
infusions of "new blood," curricular stagnation will result. Perhaps I am
unduly optimistic, but I do not find this analysis persuasive. At Trinity and
elsewhere tenured faculty have often taken the lead in curricular innovation, and I expect that they will continue to do so. Indeed, faculty who do
not have to fear for their jobs may be in the best position to introduce new
ideas and approaches that will lend fresh pertinence to the curriculum. For
it is they who can most readily challenge convention and "think the
unthinkable." Moreover, they have the security to look beyond their respective departments to the broader intellectual needs and purposes of the
College. In short, rather than yielding to a hunker-down attitude, we could
conclude that our security and basic strength permits an unusually explorative attitude-an attitude which is usually the product of inspiration, not
finances. In a sense we are facing a phenomenon well known in various
enterprises: the environment changes and we have to adjust so as to do a
better job under different circumstances. No matter how high present
quality, our future depends on being optimistic about further improvements. Otherwise we shall resemble those wonderful wooden bodies built
for station wagons: the wagons have remained; the wooden bodies have
not.
Other developments are occurring which have already begun to change
the emphasis of some of our programs. First, the shift in student choice of
majors will undoubtedly affect future course offerings significantly. Second, the rising interest in internships poses important curricular questions.
In the last five years, students' selection of majors has caused nearly half
of Trinity's academic departments to experience substantial enrollment
changes. Economics, history, psychology, biology, English, and political
science were the most popular majors for the class of 1978. An analysis of
majors selected by the classes of 1974-78 indicates that art history,
economics, history, political science and Spanish have steadily increased
in popularity while chemistry, intercultural studies, philosophy, psychology and religion have declined. In addition, the number of students
graduating with a double major has increased by almost 50 percent.
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Our location in a metropolitan area has prompted considerable discussion in many committees over the last few years. As more than one person
has observed, we cannot change the College's location. We can theoretically try to draw the wagons around the perimeter and exist as an isolated
intellectual center. But, as every planning committee has recommended,
we would be wis'e if we capitalized on our setting. I concur entirely with
this view. We are finding ways to enhance our programs through more
extensive use of the city's varied resources, and we should continue to do
so. One example this year was the creation of a master's degree program in
American Studies. To be offered in cooperation with other independent
colleges in Greater Hartford, it will draw on such local institutions as the
Wadsworth Atheneum, the Connecticut Historical Society, and the Mark
Twain Memorial.
We are fortunate in the number of state agencies, businesses, cultural
institutions, and social service and community organizations in Hartford
because they provide such rich internship opportunities. About 140 students this year took advantage of internships for academic credit in fields
ranging from architecture to vocational rehabilitation. Many interned at
the state legislature and others had had internships related to course work
in psychology, American Studies, English and other disciplines. This
rising interest in internships requires that we establish appropriate
guidelines and monitor our experiences. It also clearly shows the advantage Trinity's location provides. The College will expand the opportunities
for internships which not only offer firsthand encounters with the "real
world" but, more important, enable students to test the ideas of the classroom in action.
There are other off-campus opportunities important to Trinity undergraduates. Seventy-nine students were abroad this year. An additional 40
studied at the Barbieri Center in Rome, which Trinity runs for its students
and those at other colleges. Twenty-four joined the 12-College Exchange
while 41 were Visiting Students at other American institutions. Clearly the
possibility of study elsewhere has grown substantially at colleges like
Trinity. Economic conditions may curtail study abroad in the near future;
variations in the curricula at other colleges always limit the prospect in this
country; but it has been an important option for Trinity students-and in
turn has permitted us to have others here for short periods also.
Conditions are changing, and any prospective inquiry into the condition
of Trinity's curriculum may not anticipate correctly the directions of
higher education in this country. But some statements, deliberately unpretentious in their phrasing, are possible.
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The case for any curriculum is that disciplined intellectual inquiry can
lead to understanding, sometimes truth and possibly wisdom. Each college
and each instructor has to make choices among possible materials, for we
all realize that information alone soon leaves us overfed and undernourished. We decide according to our educational philosophy and the
inherent significance of the material. Certainly one thing we can all address
is the human predicament as seen through our refined, organized bodies of
knowledge. By enco~raging minds to inquire freely, by insisting that
students achieve some understanding of the social and moral issues before
us, we shall gain a better purchase on the uncertainties of this age. At the
very least, it could help us lead less impoverished lives.
Within this perspective we shall review how best to achieve the goals I
outlined earlier. I suppose that to many there is an abstract quality to any
discussion of curriculum; but it is a healthy abstraction. Liberal education
is extraordinarily audacious, assuming that all of us encounter and must
ultimately resolve the basic questions of life. In a society of free people we
have the privilege to make up our own minds about these questions, and
undergraduate education is one of our critical resources.
lll
CONSOLIDATION

A combination of developments has raised an organizational challenge
for higher education, one from which Trinity is not exempt. Rising costs
have received the greatest play in the press. For example, U.S. News and
World Report (May 29, 1978) titled its analysis "U.S. Colleges: Life and
Death Struggle." Part of this obvious financial pinch derives from the
erosion caused by inflation: traditional sources of revenue have not
kept pace. But clearly the new element in the equation is the prospect
of a shrinking student population over the next fifteen years. We know
this all too well, and I find its repetition in the media both tiresome
and misleading.
Fortunately, our experience this year, when we had a significant improvement in the percentage of students accepting our offer of admissions
(a 6% jump), permits us to be confident for at least a while-especially as
the new students appear to be as well qualified as any ever admitted to
Trinity. However, Trinity will not be entirely immune from the decline in
students projected over the next 15 or so years. Births peaked in 1961 at
4,286,000. These people will become eighteen in 1979. The number of
babies born in 1976, who will have the option of entering college in 1994, is
1,266,000 less than the number born in 1961. This represents a population
decline of about 30%.
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The Connecticut Conference of Independent Colleges recently estimated
that Connecticut, which provides approximately 30 percent of Trinity's
undergraduates , will experience a 43 percent decline in the number of
18-year-olds by the early 1990s. Substantial declines are also anticipated in
a number of other states from which the College draws large quantities of .
students. The consequences of such demographic trends are difficult to
determine because of other imponderables. For instance, will a larger
percentage of 18-year-olds attend college in the future, thus helping to
offset the decline in their total numbers? Can Trinity enlarge its pool of
applicants from the more distant regions of the country? What will be the
quality of preparation of those who do apply? Will the cost differential
between public and private colleges force a higher percentage of applicants
to gravitate toward the former, or will the clamor for reduced public
spending which accompanies the so-called tax revolt weaken the state
systems vis-a-vis independent institutions like Trinity?
Whatever the answers to these questions, I remain confident that Trinity's national reputation as a distinguished liberal arts college, its 155-year
history, and the continued good management of its resources will prevent a
serious enrollment crisis in the next two decades. What is at issue is not
survival but rather institutional quality and excellence. Will Trinity remain
among the small number of institutions capable of providing leadership in
higher education? I am confident, but the question is reasonable.
Demographic projections and the College's preference to keep the enrollment at 1650-1700 students mean that the College will not expand in
the next decade or more. Therefore with a stable-and perhaps a smaller
enrollment and tightening economic resources, faculty size becomes an
especially critical issue. Obviously our curricular capabilities correlate
closely with faculty size and strength and this will be a large part of our
planning emphasis.
We have 141 faculty members of whom 129 are full-time . The Trustees
have instructed me to restore faculty size to 135 by 1981-82. There are two
chief reasons for doing so. It will be increasingly difficult to provide
appropriate salary increases to faculty so long as we allow considerable
latitude in the total numbers. The second reason reflects our experience. It
has been important to be able periodically to add faculty, either part- or
full-time , in order to try new approaches ·or to relieve acute enrollment
shifts. We have lost that flexibility. Once again, no one welcomes the
prospect of reducing faculty size, especially in light ofthe problems which
changes in retirement and attitudes toward tenure have wrought. No institution can duck these issues, however, just as no administration or board.
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of trustees can avoid making judgments against an uncertain future.
I report these issues to you, for I think it both proper and encouraging. It
is proper for everyone to recognize the pressures under which the nonprofit sector operates and in particular how this College is responding. It is
encouraging because we have avoided, and shall continue to avoid, those
wrenching decisions which catch an institution from the blind side. We
have ample time to make adjustments. Much of what we do will be constructive, not simply a consolidation. We meet the organizational challenge from a position of strength.
There is such an uncongenial quality to discussions of this sort that I
shall now turn to other matters, one of which relates to the question of
faculty compensation. We have been trying to gain ground with respect to
salaries paid at comparable institutions. Last year was encouraging: our
overall percentage increase was 8.2% as against 4.7% for all private colleges and universities. For 1977-78 we exceeded the national average in
total salaries by a goodly margin, and I am happy to report that our average
salary for women is 98.7% of that for men-far superior to that of most
colleges. Figures hardly convey more than a gloss, but it is heartening to
note that we are doing better than most and fully intend to continue that
trend.
At Trinity we spend nearly 60% of our total budget on people-those
faculty and staff who make the qualitative difference in providing an
excellent education. The cost for staff is not easy to restrain, especially if we
are to reward properly distinguished service to Trinity. We can cut back on
oil consumption and have; we monitor other expenses diligently. Eventually an institution has to review its distribution of manpower. This we shall
do. Our programs and services have grown in response to reasonable
expectations. Now our task becomes one of consolidation.
We shall use this next year to consider how best to organize the administration to carry out the College's educational objectives in a way that will
hold down costs, consolidate functions, and prevent any further trend
toward bureaucratization. Naturally any such exercise is discomforting.
For one thing, people may draw the wrong inferences. Trinity is not
over-staffed or performing unwanted services; many would contend that
the problem is that we cannot do enough with our limited resources and
staff. Seldom do institutions voluntarily slim down, but a careful plotting
of the diet necessary to remain in good health is always preferable to a crash
diet under doctor's orders.
As a smaller college, Trinity has tried to be as responsive as possible to all
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those who work and study here. Others may judge how well we do that.
Whatever the verdict, much depends on the manner in which people
approach one another on a campus. Trinity is open and individuals may as
easily come to my office as any other-even though students showed
considerate restraint when I advertised open hours on various weeks.
When all of us can talk easily and genuinely about the issues, we can
achieve an essential level of trust and understanding. When the pressures
to comply with regulations, to complicate the simple, to seek refuge in
external compliance begin to dominate an administration, then we see the
true consequences of our contemporary penchant to regulate, litigate, and
ultimately obscure. I think that we have avoided these problems at Trinity,
partly because of size and partly because of exemplary sensitivity on the
part of so many people on the staff.
Most important to the stability of the College is the support we receive
from alumni and friends. We are grateful to the Dana Foundation for its
challenge grant for the Annual Fund. But obviously it is for the results that
we are most grateful. On June 30, when we closed our books on the $12
million Campaign for Trinity Values, gifts and pledges to that important
capital campaign totaled $13,014,364, more than a million dollars over our
goal. The most visible result of this effort is the soon-to-be-completed
addition to the Library, but equally important is the new endowment given
for faculty and the academic program, for scholarships, and for other
purposes. This is a permanent source of strength for Trinity.
Meanwhile the annual funds, inspired by dedicated volunteers and a
significant challenge grant for alumni, brought an extraordinary $668,000
in unrestricted funds for support of budgeted academic programs. This
includes $103,000 earned by alumni as a challenge grant from The Charles
A. Dana Foundation. To win the grant, alumni increased their own giving
by 47% to a record $367,000. There were 4,394 alumni donors, a new high.
Trustees doubled their own gifts to the annual funds. Gifts from parents,
businesses and friends continued strong. To those who made this record
performance possible we extend our deepest thanks.
As we look ahead, intent on keeping faculty salaries competitive and our
costs to students and parents reasonable, Annual Giving must play an even
greater role. It is the key to keeping quality affordable, and we hope this
year's results have set the standard on which we will build.
*

*

*

As this Report was about to go to the printer, the Supreme Court
handed down its decision in the Bakke case. which had posed perhaps the
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most complex civil rights issue ever to come before that tribunal. Because
ofthe decision's importance for higher education, it seemed appropriate to
comment on it briefly.
Our legal counsel and affirmative action officer, Mr. Thomas D. Lips,
identified the central meaning of the decision in an article he wrote for the
"Op-Ed" page of the Hartford Courant: "In ruling that an admissions
program which establishes an exclusionary quota solely on the basis of race
is discriminatory, the Court did not eliminate race as a factor in an institution's evaluation of applicants: the decision thus simultaneously confirms the legitimacy of affirmative action programs such as Trinity has
followed. ' '
Ironically, race was, for a painfully long period, grounds to exclude
candidates from certain institutions. In eliminating this barrier it became
superficially logical to refer to "color-blind" or "racially neutral" admissions, just as some now use "sex-blind" with regard to the admission of
women. However, our experience in higher education over the past decade
demonstrates that racially neutral policies cannot achieve the goal of providing significantly more opportunities for the disadvantaged. Admissions
officers must be sensitive to racial background in judging an applicant's
ability to do the work expected. To make a fair and accurate assessment of a
minority candidate's academic potential, it is often necessary to move
beyond such culturally biased indicators as standardized tests and to take
into account the impact of deprivation. Recognition ofthis reality has led to
considering race in admissions, to the benefit of minorities but not at the
expense of the majority.
To the selective college like Trinity this issue has great importance. We
want a diverse student body. We feel obligated to do our share in opening
the College to minority students who can profit from the experience and
who appear, in our careful judgment, qualified to complete their course of
study. We have felt that society has rightly expected of higher education
that it extend its opportunities more broadly to the disadvantaged. Trinity
does not have quotas; we do have a goal of enrolling a significant number of
minority students. Insensitivity to the racial background of applicants
would render that goal impossible. The Supreme Court's decision will
cause no change in Trinity's policies.
*
*
*
Repeatedly one encounters those critics who assert that colleges and
universities have been the last to admit to their faults or to recognize their
problems. I hope that the issues addressed in this year's Report do not yield
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too much ground to that critique; for I worry far less about our problems
than what may become our missed opportunities. Those of us at Commencement (all 4,500!) enjoyed the occasion in a good-humored way that
would have been unimaginable a few years ago. Among the many conversations we have had on myriad matters this year a good feeling prevailed.
Perhaps it is not too much to hope that a sense of genuine civility has
returned.
At a college like Trinity it is well to recognize the essential durability of
an enterprise well-nurtured over the years. There is so much strength in our
inheritance; there is so much capacity within our democracy, that we
should retain a fundamental optimism about the future. As we enter
another academic year, we can all find the verve needed to build on that
past against what will be a fascinating prospect. To those many individuals, faculty, students, and administrators, who make Trinity possible I
express once again my deep sense of gratitude for their dedication and
resolve.
I dedicate this year's Annual Report to three persons, two whose associations with Trinity spanned more than a half century, and the other whom
we knew all too briefly. Sterling B. Smith, who died in November, had
retired from Trinity in 1965 as Scovill Professor in Chemistry after serving
42 years in the department, the last ten as chairman. In February, Jackie
Wolff, a junior psychology major, died in a tragic automobile accident in
Vienna, where she was studying second semester. At her memorial service,
students eloquently observed that she survives in the hearts of all who
knew her. In July, A. Henry Moses, Class of 1928 and a Charter Trustee of
the College, died while vacationing in Canada. For fifteen years secretary
of the board of trustees, Mr. Moses brought a loyalty, dedication and
generosity to this service that few can ever match. A sense of humor and a
keen financial eye marked his participation. A recipient of the College's
highest honor, the Eigenbrodt Trophy, Mr. Moses will be missed by all who
had the honor of working with him.
Theodore D. Lockwood
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FACULTY PRESENTATIONS AND PUBLICATIONS

A preface to this year's selected list of faculty publications is appropriate
because the College has just established a new faculty research fund. It will
continue the kinds of programs begun with money from The Andrew W.
Mellon Foundation. Our experience with the Mellon Symposia and individual research grants demonstrated the benefits that research activity can
bring to excellent teaching. The College is pleased to be able to offer greater
support for this essential professional activity. Below is a selection of
faculty publications, scholarly talks, exhibitions and the like for the period
September 1977 to September 1978.
David Ahlgren, Assistant Professor of Engineering
"A Sequence of Computer Courses for Liberal Arts Colleges," with August E.
Sapega and Hoyt R. Warner. Paper presented at the Association for Computing
Machinery's Computer Science Education Symposium, Detroit, February
1978.
Thomas P. Baird, Professor of Fine Arts, Part-time
Poor Millie (A Novel) (Harper & Row, 1978)
"The Way to the Way to the Old Sailors Home." A talk delivered at the annual
meeting of the Friends of the Princeton Library, April 1978.
Philip C. F. Bankwitz, Professor of History
Alsatian Autonomist Leaders, 1919-1947 (University Press of Kansas, 1978).
Andrea Bianchini, Assistant Professor of Modern Languages
"Estructuras ideologicas en el teatro latinoamericano contemponineo." Paper
presented at annual convention, American Association of Teachers of Spanish
and Portuguese, New Haven, 1977.
James R. Bradley, Associate Professor of Classics
"The Classics and European Art Song from the Middle Ages to the 19th Century."
Lecture/recital presented at the annual meeting of the Classical Association of
New England, Connecticut Section, Yale, 1977.
Robert H. Brewer, Associate Professor of Biology
"Larval Settlement Behavior in the Jellyfish Aurelia aurita (Linnaeus)
(Scyphozoa: Semaeostomeae)," in Estuaries, Vol. I, 1978.
Joseph D. Bronzino, Vernon D. Roosa Professor of Applied Science
"Application of a Minicomputer-based System in Measuring Intraocular Fluid
Dynamics" with D. P. D'Amato, J. O'Rourke and C. Miller, in Medical Instrumentation, Vol. XI, 1977.
"A Regional Model for a Hospital Based Clinical Engineering Internship Program," with J. Lyles, T. P. Hayes and E. Guignon, in Proceedings of the Sixth
Annual New England Bioengineering Conference, 1978.
"The Effects of Protein Malnutrition in the Developing Central Nervous System
in the Rat," with P. J. Morgane, M. Miller, T. Kemper, W. Stern, W. Forbes,
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R. Hall, J. Kissane, E. Hawrylewicz and 0. Resnick,· in Neuroscience and
Biobehavioral Reviews (in press).
"The Impact of Technology Upon Patient Care." Lecture delivered at Drexel
University, June 1978.
"Biomedical Engineering in the U.S." Four lectures presented at the University of
Naples Medical School, Naples, Italy, July 1978.
" Biomedical Applications of Electrical Engineering Concepts." Paper presented
at the 11th Asilomar Conference on Circuits, Systems and Computers, Pacific
Grove, California, November 1977.

Carl R. V. Brown, Allan K. Smith Lecturer in Composition and Director of The
Writing Program
"What English Teachers Should Know About Biculturalism." Lecture delivered
at the annual English Education Convention, Minneapolis, March 1978.
"Teaching Students with Handicaps and Disabilities." Chairman of Special Session at annual meeting of the Conference on College Composition and Communication, Denver, March 1978.
Marjorie V. Butcher, Associate Professor of Mathematics, Part-time
Panelist, forum on prospective changes relating to actuarial education at the
University in the next 25 years, University of Michigan at Ann Arbor, May
1978.
George E. Chaplin, Professor of Fine Arts
Exhibited paintings at New Britain Museum of American Art, Mattatuck
Museum, Carlson Gallery at the University of Bridgeport, and Cummings Arts
Center at Connecticut College.
Frank M. Child, Professor of Biology
"The Elongation of Cilia and Flagella: A Model Involving Antagonistic Growthzones," in Cell Reproduction: Daniel Mazia Dedicatory Volume, eds. E. R.
Dirksen, D. Prescott, and C. F. Fox, Vol. XII (Academic Press, 1978).
George B. Cooper, Northam Professor of History and Secretary of the College
Managing editor of the Journal of British Studies, Trinity College.
Richard B. Crawford, Professor of Biology
"Effects of Water Soluble Fractions from Crude Oils on Development of Sand
Dollar Embryos," with Michael G. Muto '78, in Bulletin of Mt. Desert Island
Biological Laboratory, Vol. XVII, 1977.
Ward S. Curran, Professor of Economics
"Economics of Research and Development" with T. H. Lee, J. Carson, C. Stokes,
J. Tobin, and M. J. Peck. Paper presented to the Connecticut Academy of Science and Engineering, April 1978.
John A. Dando, Professor of English
Literary critic for "Voice of America." Fifteen reviews of current novels and
poetry written and recorded for the "Voice of America," 1978.
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Eugene W. Davis, Professor of History
"The Study of Ancient History." Paper presented at the annual meeting of the
Classical Association of New England, Hartford, April 1978.
"Urbanization and the Individualistic Culture of the Age of Alexander." Paper
presented at the New England Historical Association meeting, Storrs , 1977.
Judy Dworin, Assistant Professor and Director of Dance
Taught master class for secondary school teachers at Central Connecticut State
College, July 1978.
Lancelot L. Farrar, Jr., Lecturer in History
Divide and Conquer: German Efforts to Conclude a Separate Peace, 1914-1918
(East European Quarterly, 1978).
Editor of and contributor to War: A Historical , Political and Social Study, (ABCClio, 1978).
Albert L. Gastmann, Professor of Political Science
"French Foreign Policy and the Caribbean" and "Dutch Foreign Policy and the
Caribbean," in The Restless Caribbean: Changing Patterns in International
Relations, ed. Marvin Will (Praeger, in press) .
Organized and chaired panel on "The Quality of Life in the Caribbean" at the
Caribbean Studies Association Conference in Santiago, January 1978.
Lectured on "International Law" at the University of the Netherlands Antilles,
January 1978.
John A. Gettier, Associate Professor of Religion
Delivered six lectures on "Prophetic Word and Deed," First Church of Christ
Congregational, West Hartford, 1978.
Ronald K. Goodenow, Assistant Professor of Education
"The Progressive Educator as Radical or Conservative: George S. Counts and
Race," in History of Education, Vol. VII, 1977.
"To Enforce Education: A History of the Founding Years of the United States
Office of Education," in Educational Theory, Vol. XXVIII, 1978.
"Paradox in Progressive Educational Reform: The South and the Education of
Blacks in the Depression Years," in PHYLON , Vol. XXXIX, 1978.
"The Southern Progressive Educator and the Paradox of Race: The Case of
William Heard Kilpatrick." Paper presented at Southern History of Education
Society, Atlanta, October 1977.
"Non-Mainstream Research: Occupational and Methodological Considerations. "
Paper presented at the History and Historiography Division of American Educational Research Association, Toronto, March 1978.
David J. Griffiths, Assistant Professor of Physics
"Dumbbell Model for the Classical Radiation Reaction" with Ellen W. Szeto, in
American Journal of Physics , Vol. XLVI, 1978.
Karl F. Haberlandt, Associate Professor of Psychology
"Trade-off Between Remembering Words and their Source of Location," with
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Susan Baillet '74, in Perception and Motor Skills, Vol. XLV, 1977.
"Spontaneous Recovery in Rabbit Eyelid Conditioning," with Alexander W.
Kennedy '71 and Kerry Hamsher '70, in Journal of General Psychology, Vol.
XCVIII, 1978.
David E. Henderson, Assistant Professor of Chemistry
"A Vapor Phase Infrared Library Search (and Seizure) System," with M. F.
Delaney and P. C. Uden. Paper presented at 29th Pittsburgh Conference on
Analytical Chemistry and Applied Spectroscopy, Cleveland, March 1978.
"An Interfaced Vapor Phase Instrumental System for Thermal Analysis and
Pyrolysis," with P. C. Uden and R. J. Lloyd in Analytical Pyrolysis, 1977.
"Development in PLOT Column Technology," with P. C. Uden and J. G. Nikelly,
in High Resolution Gas Chromatography, ed. S. P. Cram (Academic Press, in
press).
George C. Higgins, Jr., Professor of Psychology and College Counselor
"A Critique of Richard Banbury's Hypothesis of Innate Criminality," with L. E.
Seyler, in Connecticut Bar Journal, June 1978.
Lecture on Human Sexual Development to Episcopal Diocese of Connecticut
Layperson's Conference on Sexuality, Hartford, May 1978.
"Current Adolescent Attitudes Toward Sex." Lecture presented at Conference on
the Female at Adolescence, Windsor, June 1978.
Dianne M. Hunter, Assistant Professor of English
Four lectures, on D. H. Lawrence, Adrienne Rich, Pirandello, and the theme of
love and death, presented at the University of Connecticut Medical Center's
Capitol Region Mental Health Center Seminars in Literature and Psychology,
1977-1978.
Seminar on "Diving into the Wreck" presented at the Center for the Psychological
Study of the Arts Second Annual Symposium in Literature and Psychology,
State University of New York at Buffalo, May 1978.
Drew A. Hyland, Professor of Philosophy
"And That is the Best Part of Us: Human Being and Play," in Journal of the
Philosophy of Sport, 1977.
"Nietzsche, Nihilism, and the Aesthetic Justification of Life." Paper presented at
the Boston College Philosophy Colloquium, November 1977.
Gerald Kamber, Professor of Modern Languages
Lectures on Proust and Camus at the University of North Carolina, Wilmington,
March 1978.
Samuel D. Kassow, Assistant Professor of History
"State and University in Czarist Russia: 1907-1911," in Slavic and European
Education Review, Spring 1978.
Constance Kreemer, Artist in Residence, Dance
Performed at Trisha Brown's Loft, in "Dance Ten Years Later," New York City,
June 1978.
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Dirk A. Kuyk, Jr., Associate Professor of English
Paper on William Faulkner's Go Down, Moses, presented at Northeast Modern
Language Association, Albany, March 1978.
Paul M. Kuznesof, Visiting Associate Professor of Chemistry
"A Microwave Investigation of the Structure of Trimethylaminetrimethylborane,
(Cfu}3NB(Cfu}3," with R. L. Kuczkowski, in Inorganic Chemistry, Vol. XVII,
1978.

Eugene E. Leach, Assistant Professor of History and Director of American Studies
Program
"The Lurking Enemy; or, The Safest Place Is the Cage: The Theme of Captivity in
Writings For and About Children, 1820-1860." Paper presented at Conference
on Childhood in American Life, sponsored by the Center for American Studies
at Indiana University-Purdue University at Indianapolis, 1978.
Randolph M. Lee, Associate Professor of Psychology and Associate College Counselor
Editor, Environmental Psychology and Nonverbal Behavior Journal. Published
By Human Sciences Press, New York.
Sonia M. Lee, Assistant Professor of Modern Languages
"The Franco-American Literature of New England." First delivered as a talk at the
Modern Language Association Convention in Chicago, December 1977; published in MELUS, Vol. II, June 1978.
William M. Mace, Associate Professor of Psychology
"Barriers to Realism in Perception." Lecture presented at University of Massachusetts, February 1978.
Clyde. D. McKee, Jr., Associate Professor of Political Science
Perspectives of a State Legislature, ed. Clyde D. McKee, Jr., printed by JEtna Life
and Casualty Insurance Company, 197 8.
"Affirmative Action: A Compromise Position." Paper presented at the annual
meeting of the regional conference of the American Society for Public Administration, Kean College, Union, October 1977.
"Current Party and Interest Influences in Connecticut Politics." Paper presented
at the annual meeting of the Northeastern Political Science Association, Mt.
Pocono, November 1977.
"Connecticut's Challenge Primary and the 1978 Gubernatorial Contest." Paper
presented at the annual meeting of the New England Political Science Association, Boston College, April 1978.
Stephen Minot, Professor of English, Part-time
Contributing editor, North American Review, University of Northern Iowa.
Borden W. Painter, Jr., Professor of History
"The Vestry in the Middle Colonies," in Historical Magazine of the Protestant
Episcopal Church, Vol. XLVII, March 1978.
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Harvey S. Picker, Associate Professor of Physics
"Nuclear Reactions in Ordinary Molecules." Lecture presented at the University
of Maryland August 1978.
William J. Puka, Assistant Professor of Philosophy
"Animal Liberation," book review in Philosophical Review, Winter 1977.
C. Kenneth Quinones, Assistant Professor of History
"Ki.inse Choson ch'onggam, The Source of Late Yi Political History." Paper
presented at the Western Conference of the Association for Asian Studies,
United States Air Force Academy, October 1977.
"Late Yi Military Elite, Preliminary Findings." Paper presented at Columbia
University's Seminar on Korea, November 1977.
David L. Reiner, Assistant Professor of Mathematics
"The Combinatorics of Polynomial Sequences," in Studies in Applied Mathematics, Vol. LVIII, 1977.
David A. Robbins, Associate Professor of Mathematics
"Gelfand Representation of Tensor Products of Banach Modules." Paper presented at the annual meeting of the American Mathematical Society, Atlanta,
January 1978.
John Rose, College Organist and Director of Chapel Music
Performances in 13 cities in 6 states and Canada, including New York City,
Baltimore, Los Angeles, Montreal and Hamilton, Ontario, 1977-1978.
Recording of organ transcription of sound track from "Star Wars" for Delos
Records, California, October 1977.
Michael P. Sacks, Assistant Professor of Sociology
"Unchanging Times: A Comparison of the Everyday Life of Soviet Working Men
and Women Between 1923-1966," in Journal of Marriage and the Family,
November 1977.
August E. Sapega, Professor of Engineering and Coordinator of Computer Services
"A Sequence of Computing Courses for Liberal Arts Colleges," with David
Ahlgren and Hoyt D. Warner. Paper presented at the Association for Computing Machinery's Computer Science Education Symposium, Detroit, February
1978.

Craig W. Schneider, Assistant Professor of Biology
"A Checklist and Bibliography of Benthic North Carolina Seaweeds," with R. B.
Searles, in Botanic Marine, Vol. XXI, 1978.
"Standing Crop of Benthic Seaweed on the Carolina Continental Shelf," with
R. B. Searles, in The Proceedings of the Ninth International Seaweed Symposium (in press).
Robert E. Shults, Associate Professor of Physical Education
"Total Man-to-Man Defense," in Scholastic Coach, Vol. XLVII, April 1978.
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Paul Smith, Professor of English
"The Tests and the Discipline," in Associated Departments of English Bulletin,
May 1978.
"Sir Orfeo and Displacement." Paper presented at the annual meeting of the
Modern Language Association, Chicago, December 1977.
Ranbir Vohra, Charles A. Dana Professor of Political Science
"China's Foreign Policy in the Maoist Era 1949-76," in Foreign Affairs Reports,
Vol. XXVII, February 1978.
"What's Left of Gandhi's Legacy," in The Christian Science Monitor, February
1978.

"The Future of Chinese Foreign Policy." Paper presented at the Association of
Asian Studies New England Meeting, Amherst, October 1977.
Three lectures about "China's Revolutionary Experience" at the Center for the
Study of Civilizations, Tehran, June 1978.
Hoyt D. Warner, Assistant Professor of Engineering-Mathematics
"A Sequence of Computing Courses for Liberal Arts Colleges," with David
Ahlgren and August E. Sap ega. Paper presented at the Association for Computing Machinery's Computer Science Education Symposium, Detroit, February
1978.

David Winer, Associate Professor of Psychology and Dean of Students
"Physiological Approach to the Diagnosis and Treatment in Hyperkinesis."
Paper presented at the annual meeting of the American Psychological Association, San Francisco, 1977.
James H. Wheatley, Professor of English
Lecture in defense of post-Modernism presented at the Kermode Symposium on
the Politics of Literary Interpretation, Skidmore College, April 1978.
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A SELECTED LIST OF SPEAKERS ON CAMPUS 1977-78

Russell Baker
Rosamund Bernier
Kenneth E. Boulding
David R. Brower
Wilfred Burchett
Danilo Dolci
Alfred Eisenstaedt
Elliot Fisk
Brendan Gill
Charles Hitch
Jorge lllueca
Peter Kilborn '61
Robert Klein
Robert MacNeil
Kate Millett
Ralph Nader
Dwight Perkins
Lucian W. Pye

Adrienne Rich
Donna Shalala
Joan Ullyot, M.D.
Ed ward Villella
George F. Will '62

New York Times columnist
International art critic and lecturer
Professor of Economics, University of
Colorado
President, Friends of the Earth
Australian journalist
Sicilian author and social reformer
Photo journalist
Classical guitarist
Writer, contributor to the New Yorker
President, Resources for the Future
Panamanian Ambassador to the United Nations
Senior Editor, Newsweek
Comedian
Executive Editor, The MacNeil/Lehrer Report
Author, feminist
Consumer advocate
Chairman, Economics Department, Harvard
Ford Professor of Political Science and
Senior staff member, Center for
International Study, MIT
National Book A ward poet
Assistant Secretary, Department of Housing and
Urban Development
Author of Women's Running
Dancer, New York City Ballet
Syndicated columnist
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